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136—-138; and importance
of feedback and choice,
141-142; and knowledge
about students and how
they learn, 135-136; and
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Intellectual development,
115-116

International Partnership for
Service and Leadership,
174

Involvement, social integration
and, 22-23

Iowa State University, 200

IPEDS. See Integrated
Postsecondary Education
Data System (IPEDS)

IUPUL See Indiana
University-Purdue
University Indianapolis
(IupPUI)

Ivy Tech Community College,
184

Japan, 161

Job Outlook (National Association
of Colleges and
Employers), 105

John Templeton Foundation,

207
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Rensselaer Polytechnic Institute,
110; Sophomore Career
Experience (SCE), 110

Resident advisor, redefinition of
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of, 241-245; and what
others are doing, 239

Self, journey into, 66-79; and
focused exploration,
71-76; and random
exploration, 68—69;
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models of student
development in, 147-150;
student issues in, 17-24

Sophomore Year Experience: An
Evaluation of Outcomes
(Emory University),
199-200

Sophomores: academic issues of,
35-36; developmental
issues of, 36—37; issues
facing, 35-37

Southern Association of Colleges
and Schools Quality
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Student motivation, 20-21
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Kinzie, Schuh, Whitt, and
Associates), 190, 245
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experience of, 32-33;
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171-175
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89, 90

Undergraduate research, 41, 120,
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