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Alternative research-based approach,
17–20, 33–34
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Association (ASHA), 555–556
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Anterior cingulate cortex (ACC),

199, 200
Anterior cingulate gyrus, 198
Approximate number system, 66–67
Approximate quantity discrimination,

66–67
Aptitude-achievement discrepancy. See

Ability-achievement discrepancy
Arithmetic, 69–74
Arithmetic disorder, 62
Army Mental Tests, 509
ASB8. SeeAssessment Service Bulletin 8
ASD. See Autism spectrum disorder
ASHA. See American Speech-

Language-Hearing Association
Asperger’s syndrome, 196
Assessment Service Bulletin 8 (ASB8),

477–478, 492, 495
Associated solution errors, 76–77
Associative memory, 115, 353, 355
Attention. See also Planning attention

simultaneous successive theory
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166–168

neurocognitive measurements of,
446–448

NLDs and, 204
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shifting, 167
SLI and, 168
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Attention-deficit hyperactivity disorder
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Auditory processing, 115, 364
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168–169
Autism Diagnostic Interview–Revised
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Autism spectrum disorder (ASD),

156, 179
HFA and, 200–201
neuroimaging of, 197–200
NLD and, 200–201

Average students, SLD differential
diagnosis from, 561–564

BASC. See Behavior Assessment
System for Children

Basic psychological processes,
439–441

Basic reading skills, 339–341, 353
Basic writing skills, 356–357
Batería III subtest, in WJ IV, 536–537
Batteries, in norm-referenced testing,

176, 312–313
BEAs. See Brief experimental analyses
Behavior Assessment System for

Children (BASC), 210
Behavioral problems, SLD differential

diagnosis from, 558–560
Behavior Rating Inventory of

Executive Functioning (BRIEF),
210

Below-average, in DSM-5, 564
Below-average cognitive aptitude-

achievement consistency,
358–361, 372, 481–482

598 SUBJECT INDEX



BSUBINDEX02 02/14/2018 10:26:16 Page 599

Benchmarks, RTI and, 235–236, 245
Best Evidence Encyclopedia, 86, 88,
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of, 356

BRIEF. See Behavior Rating Inventory
of Executive Functioning

Brief experimental analyses (BEAs),
266–267
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CAS-2. See Cognitive Assessment

System, Second Edition

CASL. See Comprehensive Assessment
of Spoken Language

Cattell-Horn-Carroll (CHC) theory,
115, 296, 350–351
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and, 362–370

C-SEP and, 492
DD/C model and, 492
math achievement, math function
etiology and domains of,
354–355

reading achievement, reading
function etiology and domains in,
352–353

Writing achievement, writing
function etiology and domains
of, 356–357

Causal variable, RTI answering,
265–267

CBLA. See Curriculum-based language
assessment

CBM-reading (CBM-R), 273
CBMs. See Curriculum-based

measurements
CEC. See Council for Exceptional

Children
CELF-5. See Clinical Evaluation of

Language Fundamentals, Fifth
Edition

Center on Response to Intervention,
20

CHC theory. See Cattell-Horn-Carroll
theory

Child Find laws, 311
Child Mind Institute, 20
Children with Specific Learning

Disabilities Act of 1969, 287
Circumlocution, 173
Civil rights, federal laws protecting, 321
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Classification
characteristics of good, 223–224
definition of, 223
in DSM-5, 222
identification relation to, 222
for LD, 7, 10–13
process of, 221–222
PSW methods for, poor overlap
across, 246–247

reliability of RTI-based, 245–247,
269–271

of SLDs, 221–224
subgroups and arrangement of,
222–223

terminology of, 223
validity of RTI-based, 247–248

Class-wide interventions, 261–262,
265–267. See also Response to
Intervention

Class-wide need, RTI answering,
259–262

C-LIM. See Culture-Language
Interpretive Matrix

C-LIM Analyzer tab, in X-BASS, 530
Clinical Evaluation of Language

Fundamentals, Fifth Edition
(CELF-5), 176, 339–341

Clinical interviewing, 88
Cognitive aptitude, below-average,

358–361, 372, 481–482
Cognitive Assessment System, Second

Edition (CAS-2), 442–443
analyzing, steps in, 437–438
attentional processing assessed
using, 447, 448

discriminatory issues with, 461–465
FAM and, 452–454, 457–460
FAR and, 450–452, 455, 458–460
simultaneous processing and, 448

successive processing scale of,
440–441

Cognitive discrepancy, SLD
identification method by, 226,
229–231

Cognitive flexibility, 78, 168
Cognitive functioning
DD/C model level 3 on

performance of, 334, 350–357
exclusionary factors, in SLD

identification, 345
weakness or deficit in, 350–351

Cognitive inhibition, 168
Cognitive processes, 439–441,

461–465
Cognitive referencing, 555–556
Cognitive strategy instruction in

writing (CSIW), 131
Cognitive strength, 19
Cognitive weaknesses, 18, 19,

357–359, 362–370
Cognitive-linguistic abilities, writing

disabilities identification with, 123
Cohesion, WISC-V and, 385–386
Composite scores, in norm-referenced

testing, 177, 181
Composition, predictors of, 115
Comprehension Index, FAR, 45–47,

50–51, 451
Comprehensive Assessment of Spoken

Language (CASL), 176
Comprehensive evaluation, RTI and,

237–238, 241–245
Congenital word blindness, 286
Co-normed test scores, in norm-

referenced testing, 177
Consistency, below-average cognitive

aptitude-achievement, 358–361,
372, 481–482
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Contextual variables, 174
Core Selective Evaluation Process

(C-SEP), 476
achievement measurement in,
497–498

basis of, 477
CHC theory and, 492
comprehensiveness of, 497
data triangulation in, 499
DD/C model compared to, 492,
495–499

efficiency in, 498
professional judgment in, 496
SLD case studies using, 484–486,
489–491

SLD identification processes of,
477–478

step 1: cognitive battery, 478, 479
step 2: oral language battery,
478–479

step 3: achievement battery,
479–480

step 4: exclusionary factors, 480
step 5: data analysis, 480
subtest comprehensiveness in,
495–496

test selection in, 496
training needed for, 499
for WJ IV tests, 477–479

Corpus Callosum, 198–200
Council for Exceptional Children

(CEC), 6, 20
Counting, 69–74
Cross-Battery Assessment Software

System. See X-BASS
Cross-Battery (XBA) data, in X-BASS,

399, 400, 534–535, 542
Cross-linguistic confirmation,

522–523, 535

Crystallized intelligence weakness, 363
C-SEP. See Core Selective Evaluation

Process
CSIW. See Cognitive strategy

instruction in writing
CTOPP-2 data, 381–382, 391–394
Cultural exclusionary factors, in SLD

identification, 346
Culture, cognitive processing

assessment discriminatory issues
with, 461–465

Culture-Language Interpretive Matrix
(C-LIM). See also X-BASS

Gc scores in, 524, 537, 540, 542
pattern of performance in, 519, 521
purpose of, 530
subtests of, 518–519
test score validity and, 517–518,
533–534, 543–544

using, 518–521
WISC-V Subtest classification in,
519, 520, 530, 532

Curriculum-based language assessment
(CBLA), 174–175, 183–184

Curriculum-based measurements
(CBMs), 116–117, 183, 332

decision rules from, 261, 264–265
limitations of, 273–274
monitoring student progress with,
264, 266

reading focus of, 273
reliability of, 274
as screening tools, 260–261

Data Organizer tab, in X-BASS, 390,
393, 399, 401–405

DCDC2 gene, 159–160
DCM. See Discrepancy/consistency

method
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DD. See Developmental dyscalculia
DD/C model. See Dual discrepancy/

consistency model
DDs. See Developmental disabilities
Deafness, SLD differential diagnosis

and, 560–561
Decision rules, 261, 264–265
Decoding, 38, 110, 292–293
Decomposition, 84
Deficits

in cognitive functioning, 350–351
DD/C model definition of,
337–339, 341, 480–481

domain-specific, 373, 377, 378,
481–483

evaluation of exclusionary factors as
primary or contributory causes
of, 333–334, 341–350

factors that inhibit and facilitate,
342

motor speed, handwriting and, 117
phonological deficit model, 35–36
reading comprehension, 44–45
RTI answering category of,
262–265

specific comprehension, 158, 178
symbolic, handwriting and, 117

Delis-Kaplan Tests of Executive
Functioning (D-KEFS), 210

Developmental disabilities (DDs), 308
Developmental dyscalculia (DD), 443
Developmental learning processes,

PASS and, 439–440
Diagnostic and Statistical Manual of

Mental Disorders, 5th ed.
(DSM-5)

below-average in, 564
classification in, 222
dyslexia in, 35, 36

ID criteria in, 554–555
language disabilities in, 151–155
LD diagnostic criteria in, 7, 10–11
MLDs in, 62, 89
writing disabilities in, 104

Diagnostic assessments, 263–264
Differential diagnosis, of SLD
from average students, 561–564
from behavioral and emotional

problems, 558–560
conceptual meaning of, 550–551
deafness and, 560–561
from low general ability,

554–557
positive features for, 551
process of, 549–550
from sensory impairments,

559–561
usefulness of, 551

DiGeorge syndrome, 206–207
Discrepancy criterion/model. See

Ability-achievement discrepancy
Discrepancy/consistency method

(DCM). See also Planning
attention simultaneous successive
theory

cognitive processing assessment
discriminatory issues for,
461–465

conceptual approach of, 434–435
goal of, 432
IDEIA and, 460–461
for PASS scores reflecting PSWs,

437–439, 446, 459–461
psychological processes analyzed in,

435
SLD diagnosis with, 435–437

Diverse populations, norm-referenced
testing and, 313
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D-KEFS. See Delis-Kaplan Tests of
Executive Functioning

Domain-specific weaknesses/deficits,
373, 377, 378, 481–483

DSM-5. SeeDiagnostic and Statistical
Manual of Mental Disorders, 5th ed.

Dual discrepancy/consistency (DD/C)
model, 330–331, 476. See also X-
BASS

academic and cognitive weaknesses
relationship and, 357–359

achievement measurement in,
497–498

average or better ability to think and
reason in, 359, 371–376

below-average cognitive aptitude-
achievement consistency as SLD
marker in, 358–361, 372,
481–482

CHC theory and, 492
comprehensiveness of, 497
C-SEP compared to, 492, 495–499
data triangulation in, 499
deficit definition in, 337–339, 341,
480–481

domain-specific weaknesses in, 373,
377, 378, 481–483

efficiency in, 498
evaluation elements of, 332
FCC in X-BASS and, 373,
375–376, 409, 413–414,
482–483, 540

g-value in X-BASS and, 373–375
level 1: analysis of specific academic
skills, 333, 337–341

level 2: evaluation of exclusionary
factors as primary or contributory
causes of weaknesses or deficits,
333–334, 341–350

level 3: performance in cognitive
abilities and neuropsychological
processes, 334, 350–357

level 4: PSWs, 335, 351, 353, 357
level 5: evaluation of interfacing
with learning, 336, 378, 380

modification and refinement of,
331–332

normative weakness definition in,
337–339, 341

precision in, 498–499
professional judgment in, 496
PSW analysis in, X-BASS for, 357
PSW Analyzer tab in X-BASS for,
416–422

SLD case studies using, 484,
486–488, 491–494

strength in X-BASS and, 373, 374
subtest comprehensiveness in,
495–496

test selection in, 496
training needed for, 499
unexpected underachievement in,
378, 379, 483

weakness definition in, 337–339,
341, 480–481

Dual exceptionality, 563
Dual-dimension naming, 172
Dual-discrepancy methods, 243–244,

274–275
Dyscalculia, 62, 294–295, 318
Dyscalculia screener, 92
Dysgraphia, 108–110, 317
Dyslexia, 155

cross-cultural research on, 37
defining, 34–36
diagnosing, 317
in DSM-5, 35, 36
dual exceptionality and, 563
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Dyslexia (continued)
dysphonetic, 41–42, 449
genetics and, 159–160
historical definition of, 225
mixed, 43–44, 449
multiple model of, 39
NCC framework and, 293–294
OWL LD differentiated from, 318
phonological deficit model and,
35–36, 553

SLI and, 147–148, 157–158
spelling and, 110
surface, 42–43, 449
timing in, 38–39
writing disabilities and, 110

Dysnomia, 172–173
Dysphonetic dyslexia, 41–42, 449
Dyspraxia, 117

Early Childhood Technical Assistance
Center, 21

Economic exclusionary factors, in SLD
identification, 346

Educating Exceptional Children (Kirk),
6, 287

Education for All Handicapped
Children Act (EHA), 3, 4

ELs. See English learners
Emotional problems, SLD differential

diagnosis from, 558–560
Encoding, 110
English language assessments, test

score validity and, 513–514
English learners (ELs), 311–312

best-practice approach for testing,
514–516, 526–527

case study for evaluation of,
528–542

challenges in evaluation of, 542–543

C-LIM use and, 518–521
cross-linguistic confirmation and,

522–523
English language assessments and,

513–514
English proficiency testing for,

530–531, 533
Gc caveat for evaluation of,

523–524, 537, 540, 542
general considerations in evaluation

of, 516–517
native language assessments and,

511–512
pre-referral data cross-validation

with test scores of, 524–526
test score validity evaluation for,

517–518
test score validity re-evaluation for,

in native language, 521–526
test validity issues for, 506–507
WISC-V for testing, 528–529

Environmental exclusionary factors, in
SLD identification, 346

ESSA. See Every Student Succeeds Act
Essentials of CAS-2 Assessment, 441
Estimation errors, 74
Every Student Succeeds Act (ESSA),

307, 310
Exceptional children, PASS profiles of,

467–469
Exclusionary factors
C-SEP and, 480
for SLD identification, 225–226,

343–348, 551–554
for weaknesses or deficits, 333–334,

341–350
Executive functioning, 38, 44
language disabilities and, 168
MLDs and, 78–80
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NLDs and, 203–204
weakness, 370

Experimental teaching, 88
Exploration Into the Problems of the

Perceptually Handicapped Child
conference, 1963, 6

Expressive language disabilities,
152–154

Facilitating Cognitive Composite
(FCC), 373, 375–376, 409,
413–414, 482–483, 540

Fact-retrieval errors, 77
Fairness, test score validity and,

505–506, 515, 544
FAM. See Feifer Assessment of Math
Family backgrounds, average students

and, 562–563
FAPE. See Free and appropriate public

education
FAR. See Feifer Assessment of Reading
FCC. See Facilitating Cognitive

Composite
Feifer Assessment of Math (FAM),

437, 442
CAS-2 and, 452–454, 457–460
math subtypes measured by, 444
Procedural Index, 445, 458, 459
purpose of, 443
scales on, 445–446
Semantic Index, 445, 453, 454, 458
Verbal Index, 445

Feifer Assessment of Reading (FAR),
437, 442–443

CAS-2 and, 450–452, 455,
458–460

case study for, 47–52
Comprehension Index, 45–47,
50–51, 451

definition of, 45
design of, 45–46
Fluency Index, 45–47, 49–50, 451
indexes and subtests of, 46–47
Mixed Index, 451
Phonological Index, 45–49, 451, 459
reading subtypes measured by, 449
scales of, 451
subtests of, 448
uniqueness of, 45

Fetal alcohol syndrome, 196
Final status methods, 243–244
Flexible interviewing, 88
Fluency, 38
Fluency Index, 45–47, 49–50, 451
Fluid reasoning, 116, 362
fMRI. See Functional magnetic

resonance imaging
Focused attention, 447
Follow-up, WISC-V and, 386
Free and appropriate public education

(FAPE), 3, 308, 310, 322
Frontal lobes, 198, 199
Full and individual evaluation, 489
Functional connectivity, in brain, 292
Functional magnetic resonance

imaging (fMRI), 32–33,
160–161, 172

General information, 356
General Intellectual Ability (GIA)

score, 378
General sequential reasoning abilities,

352, 356
Genetics, 159–160, 205–208, 353
Gifted students, identification of,

248–249
Grade-equivalent scores, in norm-

referenced testing, 177
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Gray matter, 198
g-value, 373–375, 409, 413–416

Handwriting
assessing, 118
developmental manifestation of, 112
dysgraphia and, 108–110
dyspraxia and, 117
instructional programs for
difficulties in, 124–127

legibility of, 118
letter formation errors and, 118
letter formation instruction and, 127
motor speed deficits and, 117
NLD and, 203
predictors of, 115
stages of, 112
symbolic deficits and, 117
writing disabilities identification
with, 117–118

writing speed and, 118
Hearing exclusionary factors, in SLD

identification, 344
High-functioning autism (HFA),

196–201
Hippocampus, 198, 199
Hybrid model, SLD identification

method by, 226, 232–233,
248–250. See also Response to
Intervention

ICC. See Inhibiting Cognitive
Composite

ICD-10. SeeInternational Classification
of Diseases, 10th ed.

ID, DSM-5 criteria for, 554–555
IDA. See International Dyslexia

Association

IDEA. See Individuals with Disabilities
Education Act

IDEA 2004. See Individuals with
Disabilities Education
Improvement Act

IDEA Partnership, 21
IDEA Proficiency Test (IPT), 528
IDEIA. See Individuals with

Disabilities Education
Improvement Act

IEP. See Individualized education
program

IES. See Institute of Educational
Sciences

Inadequate instructional response,
SLD identification method by,
231–232, 243–244

Individualized education program
(IEP), 175, 211, 308

Individuals with Disabilities Education
Act (IDEA)

changes to, 1974-2004, 4
LD classification criteria in, 12
SLDs defined in, 7, 12, 13, 371
student categories served under, 5

Individuals with Disabilities Education
Improvement Act (IDEIA), 3, 4,
36, 321, 432

ability-achievement discrepancy in,
257, 267

DCM and, 460–461
language disabilities in, 151
LEAs in, 257–258
psychological process measures in,

436–437
reauthorization of, 32
on RTI for SLD identification,

267–268, 460, 552
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Individuals with Disabilities
Education Improvement Act
(continued)

SLD definition in, 330, 433–434,
475–476, 552

SLD determination methodology
allowed under, 476

S/LI definition of, 555–556
writing disabilities identification
in, 104

Inductive reasoning abilities, 352, 356
Inhibiting Cognitive Composite

(ICC), 377, 378, 409, 413,
416–419, 481

Inhibitory control, 78, 170
Institute of Educational Sciences

(IES), 308
Instructional exclusionary factors, in

SLD identification, 347
Instructional response, SLD

identification method by,
231–232, 243–244

Intellectual ability, overall cognitive
ability compared to, 372

Intellectual disability, 156, 308
Intention interpretation, language

disabilities and, 166
International Classification of Diseases,

10th ed. (ICD-10), 7, 11, 36,
151–152, 155

International Dyslexia Association
(IDA), 36, 286

Interpersonal variables, 174
Interventions, 261–262, 265–267,

298–299. See also Response to
Intervention

Intrapersonal variables, 174
IPT. See IDEA Proficiency Test

IQ-achievement discrepancy, 227, 249.
See also Ability-achievement
discrepancy

Isolated word reading fluency, 48, 49

Kaufman Assessment Battery for
Children (K-ABC), 463–464

Kaufman Assessment Battery for
Children (K-ABC II), Second
Edition, 312, 463–466

Kaufman Test of Educational
Achievement (KTEA), 118,
339–341

LA. See Low achievement
Language acquisition, 163–166
Language comprehension, 145–148,

170–171, 178–182, 202
Language development, 352, 354, 356
Language disabilities

attention and, 149, 166–168
brain imaging and, 160–161
CBLA for, 174–175, 183–184
cognitive correlates of, 166–173
definitions of, 151–159
developmental manifestations of,
162–166

diagnostic approach to, components
of, 173–184

documenting change with,
assessments for, 182–183

domain-specific categorization of,
155–156

in DSM-5, 151–155
etiology of, 159–161
executive functioning and, 168
expressive, 152–154
in ICD-10, 151–152, 155
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Language disabilities (continued)
in IDEIA, 151
identification of, assessment for,
175–178

incidence of, 161
intention interpretation and, 166
intervention for, 183–184
language level categorization of,
150, 153, 156–157

masking, 148
memory and, 149
MLDs and, 155
norm-referenced testing for,
175–178

processing speed and, 171–172
questioning and, 166
receptive, 152–154
sentence-discourse level of, 150,
153, 156–157

short-term memory and, 168–169
simple view of reading and, 158–159
sound-word level of, 150, 153,
156–157

strength and weakness profiles for,
assessment for, 178–182

syntax issues with, 165
word acquisition and, 162
word retrieval and, 172–173
working memory and, 169–171

Language-reduced assessments, test
score validity and, 508–510

Languages, cognitive processing
assessment discriminatory issues
with, 461–465

Larry P. v. Riles, 312
“Late talking” children, 162–163
LD Online, 21
LDA. See Learning Disabilities

Association of America

LDAC. See Learning Disabilities
Association of Canada

Learning disabilities (LDs). See also
Specific learning disabilities

ability-achievement discrepancy
and, 330

classification systems for, 7, 10–13
definitions of, historical

development of, 5–7
definitions of, salient features of,

8–9
DSM-5 diagnostic criteria for, 7,

10–11
historical development of, 286–287
ICD-10 diagnostic criteria for, 7, 11
IDEA classification criteria for, 12
incidence of, 3
LDAC definition of, 371
NJCLD definition of, 285

Learning Disabilities Association of
America (LDA), 6, 21, 285

Learning Disabilities Association of
Canada (LDAC), 371

Learning disabled, 35
Learning profiles, 317
LEAs. See Local educational agencies
Legibility, of handwriting, 118
Letter formation, 118, 127
Lexical knowledge, 111, 352, 354, 356
Linguistic exclusionary factors, in SLD

identification, 346
Listening ability, 352, 354
Listening comprehension. See also

Language disabilities
assessment of, 173–174
CBLA goals for, 174–175
evaluation of, 339–341
language disability identification

with assessment of, 175–178
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reading achievement and, 353
SLI and, 145–150
strength and weakness profiles for,
assessment for, 178–182

Literacy, 29–31. See also Reading
disabilities

Local educational agencies (LEAs),
257–258

Long-term storage and retrieval
weakness, 365

Low achievement (LA)
associated solution errors and,
76–77

cognitive characteristics of, 62
environmental factors in, 228–229
fact-retrieval errors and, 77
manifestations of, 65
MLD differentiated from, 60, 61
norm-referenced testing
establishing, 242

number line tasks and, 73–74
RTI integrated with, 233
SLD establishment of, 241–242,
549

SLD identification method by, 226,
228–229

Low general ability, SLD differential
diagnosis from, 554–557

Masking hypothesis, 563
Math achievement, math function

etiology, CHC domains and,
354–355

Math anxiety, 80–83
Math calculation, 339–341, 355
Math fact retrieval, 355
Math function etiology, math

achievement, CHC domains and,
354–355

Math motivation, 80–83
Math problem-solving, 339–341,

354–355
Mathematics difficulties, MLDs

distinguished from, 59–60
Mathematics learning disabilities

(MLDs)
achievement score-cutoff approach
for identification of, 60–62

arithmetic and, 69–74
assessment of, 82–85
associated solution errors and,
76–77

brain functioning and, 291
cognitive characteristics of, 62
cognitive correlates of, 75–80
counting and, 69–74
DD and, 443
defining, 60–63
domain-general cognitive abilities
and, 75–80

domain-specific skills related to,
66–74

DSM-5 on, 62, 89
environmental influences on, 81, 85
estimation errors and, 74
etiology of, 63–64
executive functioning and, 78–80
fact-retrieval errors and, 77
gender and, 81–82
genetic and environmental factors
in, 63–64

incidence of, 64–65
inconsistency of, 60
instructional planning for, 85–89
intervention for, 85–89
LA differentiated from, 60, 61
language disabilities and, 155
manifestations of, 65, 90
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Mathematics learning disabilities
(continued)

mathematics difficulties
distinguished from, 59–60

memory and, 75–77
nonsymbolic number skills and,
66–67, 70, 85–86

number line tasks and, 73–74
number sense and, 66–74
number skills and, 66–74, 82–83,
85–86

place value errors and, 74
procedural subtype of, 79
processing speed and problem-
solving and, 77–78

psychosocial correlates with, 80–82
resources for, 90–92
semantic memory and, 75–77
successive processing deficits and,
456, 458

symbolic number skills and, 67–70,
86

Tier 1 instruction for, 86
Tier 2 instruction for, 86–88
Tier 3 instruction for, 88–89
twin studies on, 63
working memory and, 79–80

Memory. See alsoWorking memory
associative, 115, 353, 355
auditory short-term, 168–169
language disabilities and, 149
MLDs and, 75–77
short-term, 116, 168–169,
368

visual short-term, 169
Memory span, 352, 354, 356
Mental Processing Index, Kaufman

Assessment Battery for Children,
Second Edition, 312

Minimal brain dysfunction, 225
Mixed dyslexia, 43–44, 449
Mixed Index, FAR, 451
MLDs. SeeMathematics learning

disabilities
Modified assessments, test score

validity and, 507–508
Morphological processing, 38
Morphology, 111, 122, 156, 164
Motor functioning exclusionary

factors, in SLD identification,
344

Motor speed deficits, handwriting
and, 117

Multicultural sensitivity, research on
SLDs and, 321

Multitiered system of support
(MTSS), 16, 337

NACHC. See National Advisory
Committee on Handicapped
Children

NAEP. See National Assessment of
Educational Progress

Naming facility, 353, 355, 357
NASDSE. See National Association

of State Directors of Special
Education

NASP. See National Association of
School Psychologists

National Advisory Committee on
Handicapped Children
(NACHC), 287–288

National Assessment of Educational
Progress (NAEP), 29–31, 59,
106–107

National Association of School
Psychologists (NASP), 21, 34,
35, 506, 513
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National Association of State Directors
of Special Education (NASDSE),
21

National Center for Education
Statistics (NCES), 29, 106

National Center for Intensive
Intervention, 276

National Center for Learning Disabilities
(NCLD), 21, 32, 90–91

National Center on Intensive
Intervention, 86, 88, 92, 264

National Center on RTI, 276
National Commission on Writing in

America’s Schools and Colleges,
128–129

National Institute of Child Health and
Human Development
(NICHD), 221, 263, 309

National Institutes of Health (NIH),
308

National Joint Committee on
Learning Disabilities (NJCLD),
21, 285, 288

National Reading Panel, 263
National Resource Center on Learning

Disabilities (NRCLD), 21
Native language assessments, test score

validity and, 510–513, 521–526,
535–537

NCC. SeeNeurocognitive connectivity
framework

NCES. See National Center for
Education Statistics

NCLB. See No Child Left Behind Act
NCLD. See National Center for

Learning Disabilities
Nephropathic cystinosis, 207–208
Neurocognitive connectivity (NCC)

framework

brain imaging supporting, 293–294
cognitive tests and, 297–298
decoding and, 292–293
dyscalculia and, 294–295
dyslexia and, 293–294
interventions guided by, 298–299
phonology and, 292–293
reading disabilities and, 294
research on SLDs and, 320–321
semantics and, 292–293

Neurofeedback, 299
Neurofibromatosis type I (NF1), 207
Neurological Organization program,

289
Neuropsychology. See also

Neurocognitive connectivity
framework

assessment implications of,
296–298

CHC theory and, 296
contemporary research on, 290–295
DD/C model level 3 on
performance of, 334, 350–357

functional connectivity and, 292
identification implications of,
296–298

imaging studies for, 290–291
integrative model for, 290–295
intervention implications of,
298–299

preliminary and flawed applications
of, 288–289

SLD identification with, 286
theoretical implications of, 295–296
treatment implications of, 298–299

NF1. See Neurofibromatosis type I
NICHD. See National Institute of

Child Health and Human
Development
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NIH. See National Institutes of Health
NJCLD. See National Joint

Committee on Learning
Disabilities

NLDs. See Nonverbal learning
disabilities

No Child Left Behind Act (NCLB), 4,
15, 31–32

Non-phonological language level, 150,
153, 156–157

Nonsymbolic magnitude comparison,
84

Nonsymbolic number skills, 66–67,
70, 85–86

Nonverbal Index, 509
Nonverbal learning disabilities (NLDs)

achievement and, 202
ASD and, 200–201
attention and, 204
case study on, 208–211
conceptualization of, 196
definition complications with,
195–196

executive functioning and, 203–204
genetic disorders with, 205–208
handwriting and, 203
HFA and, 196–197, 200–201
hypothesized etiology of, 196–197
incidence of, 195
language comprehension and, 202
nephropathic cystinosis and,
207–208

neuroimaging findings of, 197–200
neuropsychological findings of,
200–205

NF1 and, 207
psychopathology and, 205
signs and symptoms of, 197
social perception and, 205

TS and, 205–206
22q11 deletion syndrome and,

206–207
verbal-performance IQ differences

in, 201–202
visual-spatial skills and, 203

Nonword Repetition subtest, in WJ
IV, 534–535

Normal curve equivalent, 177
Normative weakness, DD/C model

definition of, 337–339, 341
Norm-referenced testing
advantages and disadvantages of,

173–174
batteries in, 176, 312–313
diverse populations and, 313
expert diagnostician in, 175
for LA establishment, 242
language development aspects in,

175–176
for language disabilities, 175–178
scores on, 177, 178, 181

NRCLD. See National Resource
Center on Learning Disabilities

Number line tasks, 73–74
Number sense, 66–74, 354
The Number Sense: How the Mind

Creates Mathematics (Dehaene),
90

Number Sets Screening Tool, 91
Number skills, 66–74, 82–83,

85–86
Numeracy screener, 91
Numeral identification, 84

Object tracking system, 66
Operational SLD definition. See Dual

discrepancy/consistency model
Oppositional defiant disorder, 106

612 SUBJECT INDEX



BSUBINDEX02 02/14/2018 10:26:23 Page 613

Oral and written language learning
disability (OWL LD), 146, 152,
179, 180, 317–318

Oral expression. See also Language
disabilities

assessment of, 173–174
CBLA goals for, 174–175
evaluation of, 339–341
language disability identification
with assessment of, 175–178

SLI and, 145–150
strength and weakness profiles for,
assessment for, 178–182

working memory and, 170–171
Oral language impairments, 110–111
Oral reading fluency, 48, 49
Oral-Written Language Scales, 176
Ordinality, 84
Orthographic input/output, 43
Orthographic perception, 38
Orthographic processing, 38, 43, 49,

50, 352, 356
Orthography, 37, 111, 114,

119–122
Ortiz Picture Vocabulary Acquisition

Test (Ortiz PVAT), 512
Overall cognitive ability, intellectual

ability compared to, 372
OWL LD. See Oral and written

language learning disability

Panamath, 91
Parents, reaching out to, 321
Parietal lobes, 198, 200
PASS theory. See Planning attention

simultaneous successive theory
Pattern of strengths and weaknesses

(PSWs). See also Core Selective
Evaluation Process; Dual

discrepancy/consistency model;
Feifer Assessment of Reading

academic and cognitive weaknesses
relationship and, 357–359

application of, themes underlying,
309–310

approaches for, 476
assessment benefits of using,
312–313

DCM for PASS scores reflecting,
437–439, 446, 459–461

DD/C model analysis of, X-BASS
for, 357

DD/C model level 4 on, 335, 351,
353, 357

federal regulations for use of, 331
identification of students for
specialized instruction with,
310–315, 321

poor overlap across classification
methods with, 246–247

PSW Analyzer tab in X-BASS for,
416–422

PSW-A Data Summary tab in X-
BASS for, 409–414

reading disabilities identification
and, 33–34, 45–47

reliability and validity of, 229–230
SLD evidence from, 431–432, 476
X-BASS analysis results for, as
specific questions, 419, 421

X-BASS scores from Data Organizer
tab for analysis of, 401–405

X-BASS separate composites for
analysis of, best practices for,
390, 391

X-BASS strengths and weakness
selection for analysis of, 401,
406–409, 418
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Peer-assisted learning strategies, 262
Percentile-rank scores, in norm-

referenced testing, 177
Perceptual Reasoning Index, 208
Perceptual speed, 115, 353, 355, 357
Performance IQ, 509
Performance validity tests, 559
PET. See Positron emission

tomography
Phenotype profiles, 317
Phonemic awareness, 38, 48, 49
Phonetic coding, 353, 356
Phonological deficit model, 35–36,

553
Phonological Index, FAR, 45–49, 451,

459
Phonological language level, 150, 153,

156–157
Phonological loop, 169, 170
Phonological processing, 38
Phonological Processing subtest, in WJ

IV, 534–535
Phonological representation, 158, 164
Phonological skills, 158, 164
Phonology, 37, 118–120, 156,

292–293
Phrenology, 288–289
Physical and health exclusionary

factors, in SLD identification,
347

Place value errors, 74
Planning attention simultaneous

successive (PASS) theory
achievement relationship to,
465–467

attention neurocognitive
measurements, 446–448

DCM for scores in, reflecting
PSWs, 437–439, 446, 459–461

developmental learning processes
and, 439–440

discriminatory issues with cognitive
processing scores in, 461–465

exceptional children profiles in,
467–469

math subtypes measured by, 444
neurocognitive measurement of,

441
planning neurocognitive

measurements, 442–443
planning neurocognitive

measurements, case study,
443–446

reading disabilities and, 468–469
reading subtypes measured by, 449
simultaneous neurocognitive

measurements, 448–449
simultaneous neurocognitive

measurements, case study,
449–451

simultaneous neurocognitive
measurements, math case study
and, 452–454

successive neurocognitive
measurements, 454–456

successive neurocognitive
measurements, case study,
456–460

validity of, 460–461
Positionings sounds, 48, 49
Positron emission tomography

(PET), 160
Pragmatic language, 202
Pragmatics, 156
Pre-referral data, test score cross-

validation with, 524–526
Print knowledge, 50, 51
Procedural Index, FAM, 445, 458, 459
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Processing speed, 77–78, 171–172,
366

Prosody, 38
PSW Analyzer tab, in X-BASS,

416–422, 486–488, 493–494,
540, 541

PSW-A Data Summary tab, in X-
BASS, 409–414, 537–540

PSW-A g-Value Data Summary tab, in
X-BASS, 414–416

PSWs. See Pattern of strengths and
weaknesses

Psychological exclusionary factors, in
SLD identification, 345

Psychological processes, 295–296
assessment of, 440–441
basic, 439–441
cognitive processes, 439–441,
461–465

criteria for disorders in, 434–436
DCM analysis of, 435
IDEIA requirements for measures
of, 436–437

Psychopathology, NLDs and, 205
Public Law, 94–142, 287–288

Race, cognitive processing assessment
discriminatory issues with,
461–465

Rapid automatic naming, 49, 353
Raw scores, in norm-referenced

testing, 177
Read, Write, and Type, 132
Reading Acceleration Program,

39, 40
Reading achievement, reading

function etiology, CHC domains
and, 352–353

Reading acquisition, 352

Reading comprehension, 44–45,
339–341, 352–353, 449

Reading decoding disability, 468
Reading disabilities. See also Dyslexia

ability-achievement discrepancy
identification of, 32–33

alternative research-based approach
for identification of, 33–34

brain and, 37–40
case study for, 47–52
challenges faced by students with,
32

cross-cultural research on, 36–37
defining, 34–37
dysphonetic dyslexia and, 41–42
FAR and, 45–47
identification challenges for, 32–34
mixed dyslexia, 43–44
NAEP assessments for, 29–31
NCC framework and, 294
NCLB proficiency goals for, 31–32
PASS and, 468–469
PSW identification of, 33–34,
45–47

RTI identification of, 33
subtypes of, 40–45
surface dyslexia, 42–43
targeted interventions for, 39–40
tasks highlighting, 31
timing in, psychological processes
in, 38–39

word-level, 552–553
Reading fluency, 339–341, 352, 353
Reading for Meaning Project, 557
Reading function etiology, reading

achievement, CHC domains and,
352–353

Reading subtypes, FAR and PASS
measuring, 449
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Reading success, memory span,
working memory and, 352

Reasoning, average or better ability for,
359, 371–376

Reasoning inductively and deductively
with numbers, in math problem-
solving, 354

Receptive language disabilities,
152–154

Regional cerebral blood flow, 172
Research, on SLDs, 309–310,

316–321
Response to Intervention (RTI), 337

ability-achievement discrepancy
compared to, 271–273

advantages of, 233–234
benchmarks and, 235–236, 245
BIF and service-delivery models
based on, 556–557

category of deficit answered by,
262–265

causal variable answered by,
265–267

characteristics of, 235
class-wide need answered by,
259–262

components of, 258
comprehensive evaluation and,
237–238, 241–245

contextual factors assessed for,
244–245

controversy surrounding, 16
definition of, 234, 258–259
disability determination and,
244–245

framework of, 234–239
future research on, 273–275
gifted student identification with,
248–249

goals of, 234, 235
IDEIA on SLD identification with,

267–268, 460, 552
implementation of, 236–239,

274–275
instructional response assessment

with, 243–244
LA established with, 241–242
LA integrated with, 233
legal basis for, 267–268
limitations of, 273–275
in MTSS, 16
NCLB promoting, 15
problem-solving and, 236, 237
purpose of, 234–236
questions answered by, 259
reading disabilities identification

and, 33
reliability of classifications based on,

245–247, 269–271
research studies on, 268–269
resources for, 276
school issues and recommendations

for implementation of, 238–239
SLD identification with, 15–17, 20,

221, 233–248, 269–275, 433, 476
SLD traditional identification

compared to, 239–240
standardized protocols and,

236–237
strengths of, 18, 33, 271–273
structure of, 234–236
study on impact of, 17
unexpected underachievement

identified by, 270–271
validation of, 269–271
validity issues with classification

based on, 247–248
weaknesses of, 18, 33, 273–275
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Retrieval fluency, 38
Reverse cerebral dominance, 289
Rote counting, 71
RTI. See Response to Intervention
RTI Action Network Access, 276

SB-IV. See Stanford-Binet-IV test
School-home relationships,

positive, 321
Screening tools, 260–261
Segmentation, spelling and, 118–119
Selective attention, 167, 168, 447
Self-regulated strategy development,

129–131
Semantic concepts, 50
Semantic Index, FAM, 445, 453,

454, 458
Semantic memory, 75–77
Semantics, 156, 292–293
Sensory impairments, SLD differential

diagnosis from, 559–561
Sentence syntax, 114
Sentence-discourse level, of language

disabilities, 150, 153, 156–157
Short-term memory, 116, 168–169,

368
Shprintzen syndrome, 206–207
Silent reading fluency, 50
Simple view of reading,

158–159
Simultaneous processing. See Planning

attention simultaneous successive
theory

Single-dimension naming, 172
SLDs. See Specific learning disabilities
S/LI. See Speech/language impairment
SLI. See Specific language impairment
Slope-discrepancy methods,

243–244

Slow learners, 555
Social perception, NLDs and, 205
Social processing circuit, 199
Social-emotional exclusionary factors,

in SLD identification, 345
Socioeconomic status, 308
Sound-word level, of language

disabilities, 150, 153, 156–157
Spanish subtests, in WISC IV,

535–537, 544
Special education laws, 1975-2004, 4
Specialized instruction

assessment questions for, 314–315
best professional practices for,
321, 322

designing, 315–316, 319
diverse populations and, 313
evaluating response to, 315–316
implementing, 315–316
positive school-home relationships
for, 321

PSWs for identification of students
for, 310–315, 321

three-tier model for, 319–321
Specific comprehension deficit,

158, 178
Specific language impairment

(SLI), 152
attention and, 168
classical, 158
dyslexia and, 147–148, 157–158
genetics and, 159–160
incidence of, 161
listening comprehension and,
145–150

oral expression and,
145–150

Specific language impairment alone,
149, 158
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Specific learning disabilities (SLDs).
See also Differential diagnosis, of
SLD; Dual discrepancy/
consistency model; Language
disabilities; Learning disabilities;
Mathematics learning disabilities;
Neuropsychology, SLD
identification with; Nonverbal
learning disabilities; Reading
disabilities; Research, on SLDs;
Writing disabilities

ability-achievement discrepancy
identification of, 14–15, 20, 226,
227, 330

adaptive functioning exclusionary
factors in identification of, 345

alternative research-based approach
for identification of, 17–20

average or better ability to think and
reason in, 359, 371–376

below-average cognitive aptitude-
achievement consistency as
marker for, 358–361, 372,
481–482

CELF-5 measuring achievement
areas for, 339–341

challenges faced by students with,
32

classification of, 221–224
cognitive discrepancy methods for
identification of, 226, 229–231

cognitive functioning exclusionary
factors in identification of, 345

contextual factors assessed for,
244–245

controversy in identification of, 221
C-SEP case studies for, 484–486,
489–491

C-SEP processes for identification
of, 477–478

cultural exclusionary factors in
identification of, 346

DCM diagnosis of, 435–437
DD/C model case studies for, 484,

486–488, 491–494
economic exclusionary factors in

identification of, 346
environmental exclusionary factors

in identification of, 346
exclusionary factors for

identification of, 225–226,
343–348, 551–554

federal definition of, 19–20,
329–331

federal regulations for, 2006, 13–17
hearing exclusionary factors in

identification of, 344
historical construction of, 224–225,

286–288, 308–309
hybrid model for identification of,

226, 232–233, 248–250
IDEA definition of, 7, 12, 13, 371
IDEIA allowances for methodology

determining, 476
IDEIA definition of, 330, 433–434,

475–476, 552
IDEIA on RTI identification of,

267–268, 460, 552
identification methods for, 13–17,

221–224, 226, 329–330
inadequate instructional response

method for identification of,
231–232, 243–244

incidence of, 3
inclusionary definitions of,

226–233
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instructional exclusionary factors in
identification of, 347

KTEA measuring achievement areas
for, 339–341

LA established with, 241–242, 549
LA methods for identification of,
226, 228–229

linguistic exclusionary factors in
identification of, 346

motor functioning exclusionary
factors in identification of, 344

NASP position statement on, 35
physical and health exclusionary
factors in identification of, 347

PSW evidence of, 431–432, 476
psychological exclusionary factors in
identification of, 345

reliability of identification of,
245–247

RTI compared to traditional
approach to, 239–240

RTI for identification of, 15–17,
20, 221, 233–248, 269–275,
433, 476

S/LI morphing into, 146, 147, 150
social-emotional exclusionary
factors in identification of, 345

vision exclusionary factors in
identification of, 343

WIAT-III measuring achievement
areas for, 339–341

working definition of, 551–554
Speech/language impairment (S/LI)

IDEIA definition of, 555–556
indications of, 146
SLD from, 146, 147, 150

Spelling
brain regions associated with, 356

developmental manifestation of,
112–114

dysgraphia and, 108–110
dyslexia and, 110
instruction for difficulties in,
127–128

memory span and, 356
morphology and, 122
orthography and, 119–122
phonology and, 118–120
predictors of, 115
segmentation and, 118–119
writing disabilities identification
with, 118–122

Splenium, 200
Standard error of estimate, 182
Standard scores, in norm-referenced

testing, 177
Standardized protocols, RTI and,

236–237
Standardized testing, 174
Standards for Educational and

Psychological Testing, 505, 506
Stanford-Binet-IV test (SB-IV), 463,

464
Start and Data Record Management

tab, in X-BASS, 385, 387
State educational agencies, 13
State regulations, for assessments, 312
Strengths

in DD/C model and X-BASS, 373,
374

guidelines for categorization of
cognitive scores as, 406

X-BASS selection of weaknesses
and, for PSW analysis, 401,
406–409, 418

Strephosymbolia, 289
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Student Language Scale (SLS), 181
Student progress monitoring, with

CBM, 264, 266
Subitizing, 66–67
Successive processing. See Planning

attention simultaneous successive
theory

Successive processing deficits,
454–456, 458

Successive processing scale, CAS-2,
440–441

Surface dyslexia, 42–43, 449
Sustained attention, 78, 167, 447
Symbolic deficits, handwriting

and, 117
Symbolic magnitude comparison, 84
Symbolic number skills, 67–70, 86
Syntactic knowledge, 111, 164
Syntax, 156, 164, 165

Take Flight intervention program, 484
Taxonomy, 223
Teaching Elementary School Students

to be Effective Writers, 129
Test Index and Main Navigation tab,

in X-BASS, 385, 388
Test of Integrated Language and

Literacy Skills, 176, 178–180,
182

Test of Language
Development–Intermediate, 4th
ed., 176

Test score validity
C-LIM and, 517–518, 533–534,
543–544

cross-linguistic confirmation and,
522–523, 535

EL evaluation of, 517–518
EL issues for, 506–507

EL re-evaluation of, in native
language, 521–526

English language assessments and,
513–514

fairness and, 505–506, 515, 544
Gc and, 523–524, 537, 540, 542
importance of establishing, 515
language-reduced assessments and,

508–510
modified or altered assessment and,

507–508
native language assessments and,

510–513, 521–526, 535–537
pre-referral data cross-validation for,

524–526
standardization for, 516–517

Texas Primary Reading Inventory,
260–261

Text generation and revision, 115
Thinking, average or better ability for,

359, 371–376
Traumatic brain injury, 196
Treatment validity, 15–16
Turner syndrome (TS), 63, 196,

205–206
22q11 deletion syndrome,

206–207
Twice-exceptional, 563

Understood, 22
Unexpected underachievement, 14,

225–226
in DD/C model, 378, 379, 483
RTI identifying, 270–271

United States Department of
Education (USDOE), 3, 13, 22,
287–288

User Guide tab, in X-BASS, 382, 384,
385
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Velocardiofacial syndrome, 196,
206–207

Verbal Comprehension Index (VCI),
208, 308, 381, 465

Verbal fluency, 49, 50
Verbal Index, FAM, 445
Verbal IQ (VIQ), 509
Vision exclusionary factors, in SLD

identification, 343
Visual perception, 49, 50
Visual processing weakness, 367
Visual short-term memory, 169
Visual-spatial skills, NLDs and, 203
Vocabulary, 38, 44, 162–164
Vocabulary explosion, 162

Weaknesses
academic, 18, 19, 357–359
attention, 369
auditory processing, 364
cognitive, 18, 19, 357–359,
362–370

in cognitive functioning, 350–351
crystallized intelligence, 363
DD/C model definition of,
337–339, 341, 480–481

domain-specific, 373, 377, 378,
481–483

evaluation of exclusionary factors as
primary or contributory causes
of, 333–334, 341–350

executive functioning, 370
factors that inhibit and facilitate,
342

fluid reasoning, 362
guidelines for categorization of
cognitive scores as, 406

long-term storage and retrieval, 365
processing speed, 366

short-term working memory,
368

visual processing, 367
X-BASS selection of strengths and,
for PSW analysis, 401, 406–409,
418

Wechsler Individual Achievement
Test, Third edition (WIAT-III),
208, 381–382, 465, 466

SLD achievement areas measured
by, 339–341

WISC-V co-normed with, 529
in X-BASS, 393, 397–399, 418

Wechsler Intelligence Scale for
Children, Fourth edition (WISC-
IV), 463, 464, 467, 535–537,
544

Wechsler Intelligence Scale for
Children, Fifth edition (WISC-
V), 201, 378, 381–382, 465,
466, 491, 544

cohesion and, 385–386
domains measured by, 528–529
ELs tested with, 528–529
follow-up and, 386
Nonverbal Index and, 509
subtest classification, in C-LIM,
519, 520, 530, 532

WIAT-III co-normed with, 529
in X-BASS, 385–386, 389

What Works Clearinghouse, 22, 92
White matter, 196–198
WHO. SeeWorld Health

Organization
Why Is Math So Hard for Children?

(Berch and Mazzocco), 90
WIAT-III. SeeWechsler Individual

Achievement Test, Third Edition
William’s syndrome, 63, 196
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WISC-IV. SeeWechsler Intelligence
Scale for Children, Fourth
Edition

WISC-V. SeeWechsler Intelligence
Scale for Children, Fifth Edition

WJ-III. SeeWoodcock-Johnson Tests
of Cognitive Abilities, Third
Edition

WJ-R ACH. SeeWoodcock-Johnson-
Revised Tests of Achievement

Woodcock-Johnson IV (WJ IV) Tests
of Achievement, 118, 123, 176,
182, 312, 378, 465, 466, 485,
486, 489–491, 495

Batería III subtest in, 536–537
C-SEP for, 477–479
Nonword Repetition subtest in,
534–535

Phonological Processing subtest in,
534–535

Woodcock-Johnson Tests of Cognitive
Abilities, Third Edition (WJ-III),
463, 464, 467

Woodcock-Johnson-Revised Tests of
Achievement (WJ-R ACH), 463

Word acquisition, 162
Word blindness, 286
Word recall, 50
Word retrieval, language disabilities

and, 172–173
Word-finding problems, 172–173
Word-level reading difficulties,

552–553
Working memory, 38, 44

advanced writing skills and, 356
inhibitory control and, 170
language comprehension and,
170–171

language disabilities and, 169–171

math problem-solving and, 354
MLDs and, 79–80
oral expression and, 170–171
reading success and, 352
short-term, 116, 368
subsystems of, model for, 170
weakness, 368

World Health Organization (WHO),
36

Writing achievement, writing function
etiology, CHC domains and,
356–357

Writing disabilities
cognitive-linguistic abilities

identification of, 123
comorbidities with, 105, 132
complexity of, 103
definition of, 104–105
developmental manifestation of,

111–114
diagnostic approach to identifying,

116–123
in DSM-5, 104
dysgraphia and, 108–110
dyslexia and, 110
etiology of, 105–106
handwriting identification of,

117–118
handwriting instruction for,

124–127
IDEIA identification of, 104
incidence of, 106–107
instruction recommendations for,

125–126
markers and cognitive correlates of,

114–116
oral language impairments and,

110–111
resources for, 133–137
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spelling identification of,
118–122

spelling instruction for, 127–128
subtypes of, 107–111
treatment protocol examples for,
123–132

written expression identification of,
122–123

written expression instruction for,
128–132

Writing function etiology, writing
achievement, CHC domains and,
356–357

Writing speed, 118
Written expression

basic skills in, teaching, 131–132
brain correlates to, 356
cognitive abilities related to,
115–116

components of, 114–115
daily time provided for,
128–129

developmental manifestation of,
114

engaged community for, creating,
132

evaluation of, 339–341
inductive and general sequential
reasoning in, 356

instruction for difficulties in,
128–132

predictors of, 115
as process, teaching, 129–130
purposes of, teaching,
130–131

writing disabilities identification
with, 122–123

XBA. See Cross-Battery data

X-BASS
average or better ability to think and
reason determined with,
372–376

below-average cognitive aptitude-
achievement consistency
determined with, 358–361, 372,
481–482

C-LIM Analyzer tab in, 530
composite of all scores in, 393, 395,
396

CTOPP-2 data in, 391–394
Data Organizer tab in, 390, 393,
399, 401–405

DD/C PSW analysis in, 357
domain-specific weaknesses in, 373,
377, 378

FCC in DD/C model and, 373,
375–376, 409, 413–414,
482–483, 540

getting started in, 382–385
g-value in DD/C model and,
373–375

ICC in, 377, 378
PSW analysis results as specific
questions in, 419, 421

PSW Analyzer tab in, 416–422,
486–488, 493–494, 540, 541

PSW-A Data Summary tab in,
409–414, 537–540

PSW-A g-Value Data Summary tab
in, 414–416

scores from Data Organizer tab for
PSW analysis in, 401–405

separate composites for PSW
analysis in, best practices for,
390, 391

Start and Data Record Management
tab in, 385, 387
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X-BASS (continued)
strength in DD/C model and, 373,
374

strengths and weakness selection for
PSW analysis in, 401, 406–409,
418

Test Index and Main Navigation
tab in, 385, 388

User Guide tab in, 382, 384, 385
Welcome screen in, 382, 383
WIAT-III data in, 393, 397–399,

418
WISC-V data in, 385–386, 389
XBA Analyzer tab in, 393, 394
XBA data in, 399, 400, 534–535,

542
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