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Individual Differences
Psychology in the European Community

Annie Trapp and Dominic Upton

This chapter covers the following areas:

a brief introduction to the European Higher Education Area (EHEA); ●

the effect of EHEA policy on university structures; ●

shifting values around the purpose of higher education; ●

recognition of similarities and differences in psychology education and  ●

professional psychology across the EHEA;
opportunities for collaboration in psychology education across Europe. ●

Psychology is a popular area of study across Europe. In 2005 there were at 
least 310,000 registered psychology students in the 32 member countries of 
the European Federation of Psychology Associations (Honkala, 2006) and 
this is before we consider the large number of students studying psycho-
logy within other discipline areas, such as medicine, the health sciences, 
 education, engineering, neuroscience and computer science.
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2 Annie Trapp and Dominic Upton 

The nature of psychology education and training in the UK is shaped, in 
part, by policies emerging from the establishment of the European Higher 
Education Area, national government policy and national workforce pri-
orities, as well as more local institutional and professional strategies. The 
intention of this chapter is to provide readers with a brief tour of European 
higher education policy in order to locate psychology education within a 
context that is broader than the immediate environment of our own depar-
tments and institutions.

The European Higher Education Area

It is ten years since European Ministers of Education provided a vision for 
the creation of a European Higher Education Area (EHEA) by 2010. The 
framework for achieving this vision is commonly referred to as the Bologna 
Process which is summarised in Box 1.1.

Box 1.1 The Bologna Process

The Bologna Process aims to facilitate mobility by developing tools 
to promote transparency in the emerging European Higher Education 
Area thereby allowing degree programmes and qualifications awarded 
in one country to be understood in another.

Three Degree Cycle
Two basic degrees, bachelor and master, have been adopted now by 
every participating country; sometimes in parallel to existing degrees 
during a transition period, sometimes replacing them completely. 
Typically, a bachelor degree requires 180–240 ECTS credits and a 
master’s programme between 90–120 ECTS credits depending on 
the discipline. This allows for a flexible approach in defining the 
length of both bachelor and master’s programmes. In the third cycle, 
European PhD programmes are not defined by ECTS credits.

The European Credit Transfer and Accumulation System (ECTS)
Credits reflect the total workload required to achieve the objectives 
of a programme – objectives which are specified in terms of the 
learning outcomes and competences to be acquired – and not just 
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Box 1.1 (Cont'd)

through lecture hours. It makes study programmes easy to read and 
compare for all students.

The Diploma Supplement
Compulsory for every graduate (since 2005), the Diploma Supplement 
is a tool which is attached to a higher education diploma and describes 
the degree’s qualification. It is designed to provide a standardised 
description of the nature, level, context, content and status of the stud-
ies that were successfully completed by the graduate.

Quality Assurance
The Bologna Process includes the promotion of European coopera-
tion in quality assurance as one of its ten objectives. Common require-
ments for national systems have been defined at European level to 
improve the consistency of quality assurance schemes across Europe.

Recognition
The recognition of qualifications is essential to allow students to study 
at different institutions in different countries. The Council of Europe’s 
Lisbon Convention seeks to ensure that holders of a qualification 
from one European country have that qualification recognised in 
another and refers to the Diploma Supplement.

Joint Degrees
Joint degrees (degree programmes involving periods of study at mul-
tiple institutions) provide innovative examples of inter-university 
cooperation. In recent years, many countries have adapted legislation 
to enable joint degrees to be awarded, and at European level an 
amendment to the Lisbon Recognition Convention was adopted in 
2005 to facilitate the recognition of joint degree qualifications.

Source: Information adapted from the European University Association 
website, www.eua.be/bologna-universities-reform/bologna-basics/

Forty-six European countries have now signed up to this voluntary agree-
ment, resulting in considerable structural reforms within universities in 
order, amongst other things, to implement a three-cycle degree system. This 
is a radical change for many institutions necessitating a reduction of  five-year 
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first degrees to typically a three-year format (180–240 ECTS) followed by a 
second (master’s programmes, 90–120 ECTS). Figure 1.1 illustrates the 
 percentage of universities in each country that had adopted the Bologna 
recommendations in 2007. A consequence of this reform is that over half of 
European universities have reviewed their curricula entirely, using the 
Bologna reforms to implement a more student-focused approach and to 
introduce new quality procedures (European University Association, 2007).

Although Bologna compliance does not stipulate a required length for 
master’s programmes, two years is the norm in most European universities 
although in the UK the master’s degree is typically one year in length. This 
disparity is not well understood outside the UK but is defended internally 
through claiming equivalence in terms of learning outcomes. In addition, 
some UK master’s degrees are not intended as traditional research-intensive 
programmes designed to prepare students for a PhD and a career in 
academia but are intended to provide high-level professional skills required 
for specialised employment within the workplace.

The Bologna vision creates wide-ranging challenges for tertiary  education 
across Europe including issues around quality assurance, equity and expec-
tations as set out in Table 1.1.

Figure 1.1 Implementation of Bologna cycles
Source: Trends V: Universities shaping the European Higher Education Area, European 
University Association, 2007
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Table 1.1 Main challenges in tertiary education

Domain Main challenges

Steering tertiary 
education

Articulating clearly the nation’s expectations of the 
tertiary education system. Aligning priorities of individual 
institutions with the nation’s economic and social goals. 
Creating coherent systems of tertiary education. Finding 
the proper balance between governmental steering and 
institutional autonomy. Developing institutional 
governance arrangements to respond to external 
expectations.

Funding tertiary 
education

Ensuring the long-term financial sustainability of 
tertiary education. Devising a funding strategy 
consistent with the goals of the tertiary education 
system. Using public funds efficiently.

Quality of tertiary 
education

Developing quality assurance mechanisms for 
accountability and improvement. Generating a culture 
of quality and transparency. Adapting quality assurance 
to diversity of offerings.

Equity in tertiary 
education

Ensuring equality of opportunities. Devising cost-sharing 
arrangements which do not harm equity of access. 
Improving the participation of the least represented groups.

The role of tertiary 
education in research 
and innovation

Fostering research excellence and its relevance. Building 
links with other research organisations, the private sector 
and industry. Improving the ability of tertiary education 
to disseminate the knowledge it creates.

The academic career Ensuring an adequate supply of academics. Increasing 
flexibility in the management of human resources. 
Helping academics to cope with the new demands.

Links with the 
labour market

Including labour market perspectives and actors in tertiary 
education policy. Ensuring the responsiveness of 
institutions to graduate labour market outcomes. Providing 
study opportunities for flexible, work- oriented study.

Internationalisation 
of tertiary education

Designing a comprehensive internationalisation strategy 
in accordance with country’s needs. Ensuring quality 
across borders. Enhancing the international 
comparability of tertiary education.

Source: Adapted from OECD, 2008c
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The underlying message behind these challenges reflects a slow but 
 purposeful transformation of higher education policy across Europe. In 
essence, the transformation represents a shift from education as personal 
development and self-fulfilment to education as an investment for economic 
development. Biesta (2006) traces this shift through and concludes that ‘In 
about three decades, then, the discourse of lifelong learning seems to have 
shifted from “learning to be” to “learning to be productive and employable” ’ 
and ‘the reduction of funding for those forms of learning that are considered 
not to be of any economic value’. The impact of this political intent on univer-
sities both in terms of how they are managed, the work of their academics and 
the purpose of university education is discussed further by Krejsler (2006).

Students too have concerns about what they see as the gradual com-
mercialisation of higher education across Europe, claiming that Bologna 
amounts to the ‘Anglo-Saxonisation’ of established European state educa-
tion systems. In December 2008, around 250,000 Spanish students pro-
tested, occupying university buildings, blocking train lines and 
interrupting senate meetings across the country, fearing that Bologna 
reforms in Spain will result in the introduction of tuition fees; a new 
degree structure that would not allow the necessary flexibility to continue 
working during term time; and fears that the new shorter degrees will 
devalue the worth of their first degrees, forcing them to complete an often-
expensive master’s degree. In France during 2008, election talk of making 
admission to universities more selective than the current open admissions 
policy for high school baccalaureate holders led student activists and oth-
ers to deride the plans as an ‘Americanisation’ of French higher education 
(WENR, 2009).

The Organization for Economic Co-operation and Development (OECD, 
2008a),1 however, reports that threats to academic freedom and pressure on 
institutions to use public funds to benefit society as a whole requires a 
reconceptualisation of what comprises academic work: ‘academic freedom 
needs to be framed within institutions’ obligation to society … and the 
creation of closer relationships between tertiary education and the external 
world, greater responsiveness to labour market needs; enhance social and 
geographical access to tertiary education … in order to provide high-level 
occupational preparation in a more applied and less theoretical way.’ The 
Improving Access to Psychological Therapies programme within the UK 
provides an apposite example of this approach. Such programmes may 
challenge traditional disciplinary and professional boundaries and set 
fresh entry qualifications designed to meet the needs of a new professional 
 workforce.
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Although European policy is directed towards increasing access to higher 
education there is still considerable variation in national policy with regard 
to how students are funded. However, average spending per tertiary student 
in most European countries is now well below half the level in the United 
States with funding for tertiary education in many countries barely keeping 
up with increased student numbers. In some countries, for example, Hungary, 
the Netherlands, Sweden Belgium, Germany and Ireland, the expenditure 
per tertiary student has fallen over the past 10–15 years whereas in the Nordic 
countries there is still high public spending on tertiary education (OECD, 
2008b; see Figure 1.2).

The degree of funding support that students in tertiary education receive 
is variable but can be summarised as:

No or low tuition fees but quite generous student support systems in  ●

countries such as Denmark, Finland, Iceland, Norway, Sweden, the 
Czech Republic and Turkey.
High level of tuition fees and well-developed student support systems in  ●

countries such as the UK and the Netherlands.
A low level of tuition fees and less developed student support in coun- ●

tries such as Austria, Belgium, France, Ireland, Italy, Poland and Spain. 
These countries have relatively low financial barriers to entry to tertiary 
education combined with relatively low subsidies for students, mainly 
targeted to specific groups.

In order to fulfil the EHEA’s policy of increasing student and staff mobil-
ity, considerable efforts are being made to harmonise higher education 
national qualification frameworks across Europe and to align national qual-
ity assurance mechanisms within higher education. This work is being 
undertaken by the European Association for Quality Assurance in Higher 
Education (ENQA). Their standards and guidelines (ENQA, 2009) acknow-
ledge systems based on subject review and accreditation as well as systems 
based on institution-led quality assurance with a focus on quality enhance-
ment such as in the UK. Although commonplace in the UK, the appoint-
ment of external examiners as a mechanism for quality assurance and 
enhancement is not widespread across Europe.

Some discipline areas have endeavoured to introduce agreed EHEA sub-
ject benchmarks in the form of subject and general competences or learn-
ing outcomes. This is sometimes referred to as the Tuning process named 
after a pilot project called ‘Tuning Educational Structures in Europe’ set up 
in 2000. The project aimed at identifying points of reference for generic and 
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subject-specific competences of first-cycle graduates across a wide range of 
subject areas, although psychology was not one of them. The Tuning proc-
ess should not be confused with the work undertaken to establish an agreed 
set of competences for professional psychologists by the EuroPsy project 
described later in this chapter.

Another aspect of unified European policy is widening access to higher 
education with the aim of increasing the proportion of the European popu-
lation trained in higher level skills. In 1995, 37 per cent of a cohort went into 
university-level programmes whereas it is now 57 per cent on average across 
OECD member countries. In some countries, such as Australia, Finland, 
Iceland, Poland and Sweden, as many as three out of four school-leavers set 
out to take a degree. Nonetheless, as UK educators will be aware, widening 
access across socio-economic classes is a difficult policy to implement and 
participation in higher education as measured by the socio- economic status 
of students’ fathers reveals that substantially more students are likely to be in 
higher education if their fathers have completed higher education.

Within the UK, policies to implement widening participation have led 
to a large increase in pre-degree courses, including foundation degrees, 

Figure 1.2 Expenditure on educational institutions (tertiary education) as a per-
centage of GDP (2005), public (lower bar), private (higher bar)
Source: OECD Online Education database: www.oecd.org/education/database
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 Psychology in the European Community 9

access courses and provision through the Open College Network. At the 
time of writing over 87 psychology courses with a higher education quali-
fication are being taught in UK colleges of further education, thereby ful-
filling a need to provide local access points to higher education for more 
students.

Across the EU there is considerable variation in admission requirements 
to tertiary education. For example, in Slovenia students must reach 90 per 
cent in the state university entrance examination in order to be accepted to 
study psychology, whereas currently in France there is open access to the 
university system and, in the case of psychology, students are not ‘filtered’ 
until the second year of their master’s degree. As a consequence French 
 psychology students represent a quarter of all European students in psy-
chology (Schneider, 2009). This is however set to change as in 2009 the 
French government announced their intention to base selection to univer-
sities on school results and to introduce student fees. National differences 
in admissions policy will naturally have an effect on student retention and 
graduation rates as shown in Figure 1.3 which illustrates the variation in 
graduate rates across OECD countries in 1995, 2000 and 2006.
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Figure 1.3 Tertiary-type A graduate rates in 1995, 2000 and 2006 (first-time 
 graduation)
Source: OECD Online Education database: www.oecd.org/education/database
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With regard to student and staff mobility, many European university 
 students already choose to spend some time studying abroad. To date two mil-
lion students have benefited from EU Lifelong Learning Programme Erasmus 
grants, and the European Commission hopes to reach a total of three million 
by 2013. The number of international students studying in Germany, 
Switzerland and the United Kingdom is high, with more than 30 per cent sec-
ond- and third-cycle degrees awarded to international students, whereas in 
Slovenia, Slovakia, Spain, Norway and Estonia the figure is less than 2 per cent.

Unsurprisingly, the language spoken and used in instruction is an essen-
tial element for students choosing to study in a foreign country and English 
is the most popular choice. In response to this demand, an increasing 
number of institutions in non-English-speaking countries, including Malta, 
Turkey, Denmark and other northern European nations, now offer psychol-
ogy courses in English in order to attract foreign students. In the current 
economic climate there is a trend for students to study close to home but it 
is not impossible to imagine a time when variable tuition fees across Europe 
motivate more students to study outside their own country. The benefits to 
students undertaking a course of study outside their own country are well 
understood in terms of the importance to the economy (Bone, 2008), pre-
paring students to work in an increasingly multicultural and interdepend-
ent world (Shiel, Williams & Mann, 2005) and promoting mutual 
understanding and respect for people of different cultures. Despite these 
advantages student mobility within Europe, particularly at bachelor level, is 
regarded as low. Reasons for this include comparability of academic experi-
ence, language problems and cultural norms. The latter can affect mobility 
as illustrated in Roales-Nieto’s study showing that only 15.6 per cent of 
Spanish students were at universities located in provinces outside their 
familiar residence (Roales-Nieto, 2007). Similarly, a recent survey in the UK 
(National Union of Students, 2008) showed that 31 per cent of students are 
motivated to choose their university because it was close to home (53 per 
cent of these were from socio-economic group DE).

There are still many obstacles for academic staff wishing to move around 
the EHEA, including issues related to immigration, social security protec-
tion for mobile individuals, recognition of study and work periods abroad 
and lack of financial incentives. There may also be difficulties in relation to 
different methods of teaching and assessment, language skills and discipline-
specific factors such as national subject benchmarks or core curriculum 
areas for accredited courses. Despite these difficulties many staff find teach-
ing abroad an enriching and rewarding experience.
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The Psychology Curriculum in Europe

Across Europe the discipline of psychology has developed within the bounds 
of national histories, philosophies and experimental approaches. We should 
not therefore be surprised that within and between countries psychology is 
located across a wide range of university departments including education, 
philosophy and science with corresponding differences in curricular con-
tent and emphasis. Unlike the UK, national subject benchmarks for psy-
chology undergraduate education do not exist in most European countries 
and there is considerable autonomy for psychology departments to define 
their own curriculum. Newstead and Makinen (1997) noted the difficulty 
in building up an accurate representation of psychology curricula but 
reported a degree of similarity across a small sample of European countries. 
Karandeshev (2007) describes the different frameworks for teaching psy-
chology in the UK, Germany, Italy, Greece, France, Russia and Norway and 
some further information can be gleaned from books and articles provid-
ing overviews of psychology in different countries (e.g. Bagdona et al., 2008; 
Biruski et al., 2007; Iliescu, Ispas & Ilie, 2007; Latak, 2006; Sexton & Hogan, 
1992). Where psychology is taught to other professional groups, informa-
tion is much harder to come by. Even within the UK there is little agreement 
on ways in which psychology should or could contribute to the competen-
cies required in different professions (for example, medicine, nursing, 
teacher education, law).

A shared knowledge of issues relating to psychology education includ-
ing the diversity of curricula, curriculum design, lecturer autonomy, 
teaching methods and student issues within psychology education across 
Europe does not yet exist. A recent survey of a few European colleagues 
reported here illustrates the range of psychology texts used in their first-
year psychology courses (Table 1.2), the average size of a lecture in their 
first-year psychology courses (Table 1.3) and typical problems encoun-
tered by psychology students in their first year (Table 1.4). The first table, 
although of some passing interest, reveals little about the process of teach-
ing whereas the second and particularly the third table provide more 
insight and  suggest that psychology educators across Europe are facing 
similar  challenges.

Across Europe it seems students may also face similar problems. Table 1.4 
 illustrates the most common problems for students in their first year of 
studying psychology across a range of universities.
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Table 1.2 Examples of introductory textbooks used for first-year psychology 
students within their institution

Country of 
university

Austria Kastner-Koller, U. & Deimann, P. (Eds.) (2007) Psychologie als 
Wissenschaft (2nd edn). Wien. WUV.

Belgium Brysbaert, M. & Dumoulin, F. (2006). Psychologie. Gent: Academia 
Press.
Dumoulin, F. & Brysbaert, M. (2006). Psychologie. Oefenboek. Vragen. 
Gent: Academia Press.
Dumoulin, F. & Brysbaert, M. (2006). Psychologie. Oefenboek. 
Oplossingen. Gent: Academia Press.
The first book is a translation and thorough adaptation of the work of 
Roediger, Capaldi, Paris, Polivy & Herman (1996). The adaptation 
includes so many local research examples and research that it is now 
considered as an original psychology textbook. The last two are 
exercise books.

Bulgaria Levy, L. (2009). Introduction in psychology. Paradigm

Cyprus Greek books or translations

Czech 
Republic

Hunt, M. (2000). Dějiny pschologie [The Story of Psychology]. Praha: 
Portál.
Nakonečný, M. (1995). Lexikon psychologie (1. vyd) Praha: Vodnář.
Atkinsonova, R.L, Atkinson, R.C., Smith, D. & Bem, J. (1997). 
Psychologie. Portal Praha. Czech translation.

Finland Gleitman, H., Fridlung, A.J. and Reisberg, D. (2004). Psychology 
(6th edn). New York: Norton.

France No single introductory text book, each course give its own bibliogra-
phy and may use its own textbook.

Germany No single introductory text book, each course give its own bibliogra-
phy and may use its own textbook.

Ireland Martin, G.N., Carlson, N.R. & Buskist, W. (2007). Psychology (3rd 
edn). Harlow: Prentice Hall.

Norway Martin, G.N., Carlson, N.R. & Buskist, W. (2007). Psychology 
(3rd edn). Harlow: Prentice Hall.

Portugal Gleitman, H., Fridlung, A.J. and Reisberg, D. (2004). Psychology 
(6th edn). New York: Norton.

Romania Zlate, M. (2000). Introducere in Psihologie: capitolul despre Ipostazele 
psihicului [Introduction to Psychology]. Iasi: Polirom.

Slovakia No single introductory text book, each course give its own 
 bibliography and may use its own text book.
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Table 1.2 (Cont'd)

Country of 
university

Slovenia Field, A. (2005). Discovering statistics using SPSS. London: Sage.
Marjanovič Umek, L. in Zupančič, M. (ur.) (2004). Razvojna 
 psihologija [Developmental psychology]. Ljubljana: ZIFF.
Musek, J. (1999). Uvod v psihologijo [Introduction to psychology]. 
Ljubljana: Educy.
Musek, J. (2005). Predmet, metode in področ ja psihologije [Topics and 
methods in psychology]. Ljubljana: Filozofska fakulteta.

Turkey Kalat, J.W. (2009). Biological psychology (10th edn). Belmont, CA: 
Wadsworth.
Feldman, R.S. (2006). Understanding psychology (8th edn). Boston: 
McGraw-Hill; Schaefer, R.T. (2008). Sociology (11th edn). Boston: 
McGraw-Hill.
Warburton, N. (2004). Philosophy: The basics (4th edn). London: 
Routledge.
Shaughnessy, E.B., Zechmeister, J.S., Zechmeister, J.J. (2005) Research 
methods in psychology (7th edn). New York: McGraw-Hill.

Table 1.3 The average size of a lecture in the first year for students studying 
psychology

Country of university Approximate size of lecture (number of students) in first 
year psychology programmes

Austria 500
Belgium 600–700
Bulgaria 103
Cyprus 50
Czech Republic 60
Finland 100
France 40–500
Germany 100
Ireland 70
Norway 150
Portugal 200
Romania 150
Slovakia 60
Slovenia 70–80
Turkey 35
UK 100–150
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Table 1.4 The most common problems for students in their first year of studying 
psychology across a range of universities

Country of 
university

The most common problems for students in their first year of studying 
psychology across a range of universities

Austria Anonymity, disorientation, information overload.
Belgium The courses in the field of statistics and research methodology.

Adaptation to the university study regime.
Independent study without external directions and support.
Time management.
Quantity of material to read and assimilate.

Bulgaria The new way of organisation of education – too many disciplines, 
too much material, new methods of teaching and learning. 
Uncertainty in relation to the future.

Cyprus Secondary schools do not teach psychology so students lack 
understanding of basic terms and come with misconceptions.

Czech 
Republic

Acclimatisation from secondary school. Different way of teaching. 
No strictly specified sources of information. Higher standards. 
More demanding.

Finland Transition from a relatively prescribed high-school learning habits 
to a more independent and creative university learning process.

France Independent learning, social networking, reading texts written in 
English, slow feedback on assessed work.

Germany Statistics and Psychological Methods. Adaptation to independent, 
self-controlled learning and time management.

Ireland Students find developing critical thinking skills a challenge.
Student expectations of psychology as a subject do not always match 
up to the reality. Psychology is not taught in secondary schools and 
most students have only encountered the subject in the popular media.

Macedonia Lack of translated resources.

Norway Coming to grips with being in a university as opposed to high school.

Portugal The adaptation to a different reality from high school in terms of 
classes, study habits and strategies, relations, etc.
Difficulty for mature students in managing demands of work, 
home and study.

Romania The difficulty of identifying the hidden variables which make up 
the psychological processes. Lack of research terminology and 
methodology to facilitate their understanding.
Lack of translated resources.

Slovakia Lack of literature (especially international), old literature. 
Orientation in new way of study.

Turkey Culture shock. Studying resources written in English language.
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Opportunities to engage in collaborative ventures across Europe are on 
the increase. Some universities are building collaboration through the crea-
tion of joint courses. There is, for example, a European master’s programme 
in sport and exercise psychology involving a consortium set up by 
12 European universities. The programme is integrated into the national 
master’s level degree programmes at the network universities, and involves 
a minimum of one-year full-time study consisting of jointly designed mod-
ules, including a common introductory reading package (10 ECTS); a two-
week International Intensive Course where students from all the partner 
universities come to study together (10 ECTS); courses at home and abroad 
university (17 ECTS); a master’s thesis (23 ECTS); and a study-abroad 
period of four to six months. The programme graduates are awarded a 
master’s degree by their home university and, in addition, a European mas-
ter’s certificate is granted to the graduates. Other examples include a 
European master’s programme in mathematical psychology involving uni-
versities from seven European countries and a European master’s in Clinical 
Linguistics.

Professional Psychology and Employability

National differences in psychology education and training create problems 
with professional recognition of qualifications between countries. Establ-
ishing comparability between qualifications, whether it be related to work-
ing or hiring someone from another country or establishing comparability 
of student qualifications, is made somewhat easier by the establishment 
of the European Network of National Information Centres on academic 
recognition and mobility (ENIC, 2009). Their national websites provide 
useful information on: national education bodies, the system of education, 
university education, post-secondary non-university education, recog-
nised higher education institutions, policies and procedures for the recog-
nition of qualifications, qualifications framework and diploma supplement 
information.

Work is also ongoing towards establishing the recognition of professional 
qualifications across the European Union (Directive 2005/36EC). The title 
or the profession of psychologists is now legally regulated in the majority of 
the EU member states and other EEA countries. According to Honkala 
(2006), legal regulation exists or legislation is in process in Austria, Belgium, 
Croatia, Cyprus, the Czech Republic, Denmark, Estonia, Finland, France, 
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Germany, Greece, Hungary, Iceland, Ireland, Italy, Luxembourg, Malta, 
Norway, Poland, Slovakia, Spain, Sweden, Switzerland, Turkey and UK. For 
a more recent review of legal regulations for psychology and psychotherapy 
in 17 European countries, see Van Broeck and Lietaer (2008).

In 2005, the European Federation of Psychology Associations (EFPA) 
ratified EuroPsy – the European Certificate in Psychology (Lunt & Poortinga, 
2009) – which provides a benchmark of competences for independent 
practice. These are defined in the number of credit points to be gained at 
bachelor’s and master’s phases rather than a prescription of curricula con-
tent. Six countries (Finland, Germany, Hungary, Italy, Spain and the UK) 
trialled the procedures and issuing of EuroPsy certificates during 2006–
2008 and it is intended that the EuroPsy certificate will be launched more 
widely across European countries in 2010.

A survey conducted by the EFPA (Honkala, 2006) estimated that the 
number of professional psychologists in Europe in 2010 will be around 
371,000, representing a 27 per cent increase for the period 2005–2010, but to 
achieve a ratio of 1:1000 (already reached in seven European countries), an 
additional 550,000 psychologists would be required in the 31 European 
countries associated with European Federation of Psychology Associations.

At present the majority of professional psychologists in Europe work 
within health care although percentages range from 80 per cent in Norway 
to less than 20 per cent in countries where psychology is still an emerging 
profession such as Croatia, Latvia and Estonia. Similarly there are large dif-
ferences in the proportion of psychologists working in other professional 
areas; for example, in Latvia over 65 per cent of psychologists work within 
education and, although in Italy there are few work or organisational psy-
chologists, in Belgium and the UK they represent over 25 per cent of profes-
sional psychologists (Honkala, 2006).

The need for an increase in trained professionals to treat the mental 
health problems that affect one in four people has been identified in three 
reports from the World Health Organization: Policies and practices for men-
tal health (WHO, 2008a); Guidelines on mental health and psychosocial sup-
port in emergency settings (IASC, 2007); and Scaling up care for mental, 
neurological, and substance use disorders (WHO, 2008b). Psychologists 
should be well placed to respond to this need although the competencies 
and level of training required are undetermined.

Given the need for mental health workers and psychologists across 
Europe, it is unfortunate that many countries do not have enough profes-
sional psychology employment opportunities for psychology graduates. 
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Although it is difficult to find reliable national estimates on the proportion 
of psychology graduates that succeed in finding employment as profes-
sional psychologists, anecdotal estimates range from 20–90 per cent. There 
is therefore an identifiable need to consider psychology education from the 
perspective of employment opportunities in a broader sense than the tradi-
tional professional areas. Some universities are already adapting to this 
agenda; for example, the University of Warsaw offers a range of psychology 
degrees closely aligned with particular work areas. The employability of 
psychology graduates is likely to become an increasing problem within 
Europe due to the perceived low status of graduates released into the job 
market at the end of a bachelor’s degree. Reporting on a European meeting 
of major employers in the public and corporate sectors, Roberts states:

I came away with the sense, however, that the new bachelor’s degree still has 
a long way to go before it is accepted as an entrance qualification to higher 
level careers in the civil service, business and industry…. Hierarchical atti-
tudes remain, but in place of the division between a university-educated elite 
and a shopfloor workforce with vocational qualifications, the new division is 
between holders of bachelor’s and master’s degrees. The latter can hope to 
access careers in the higher grades of the civil service and professional and 
managerial positions, while the former are likely to be confined to more tech-
nical and practical roles. There is still a view that graduates with a bachelor’s 
degree haven’t really finished their studies. (Roberts, 2008)

Even in the UK, where it is commonplace for graduates with a three-year 
degree to enter the workplace, the transferable skills that psychology gradu-
ates bring to the workplace are not well understood by employers.

Support and Training for Psychology 
Education in Europe

Few European countries have organisations dedicated to supporting the 
teaching and learning of psychology. Notable exceptions are: the British 
Psychological Society, Division of Teachers and Researchers in Psychology 
and the Higher Education Academy Psychology Network in the UK; the 
Association des Enseignants-chercheurs en Psychologie des Universités in 
France; and the German Psychology Teachers Organisation. The European 
Federation for Psychology Teachers’ Associations focuses on pre-degree 
psychology education.
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In August 2007 a small group met in London to consider a network to 
support learning and teaching within the discipline of psychology in 
Europe. Further contacts were made, and in February 2008 representatives 
from psychology departments in 17 countries met in Florence followed by 
a meeting in July 2008 in Berlin with representatives from 22 countries. 
Although in an early stage of development, the European Network for 
Psychology Learning and Teaching (www.europlat.org) has as its aims:

the enhancement of the quality of teaching and student learning in  ●

 psychology;
the development of scholarship relating to the teaching and learning in  ●

psychology.

Conclusion

In this chapter I have attempted to set UK psychology education within 
the context of psychology education in the European Higher Education 
Area. Across Europe psychology educators are facing similar challenges. 
Many of these issues are not unique to psychology, for example, overreli-
ance on the lecture, lack of opportunity to exchange practice, teaching as 
the poor relation to research, part-time staff, admission and selection pol-
icies, large class sizes and the increasing diversity of students. Other iden-
tified issues are more discipline specific, such as a lack of psychology 
teaching material, unrealistic student expectations about psychology, 
problems of student numeracy and literacy, professional development for 
psychology teaching and student employability. These issues, alongside 
the harmonisation of European higher education and together with the 
effectiveness of a discipline-based approach to supporting teaching and 
learning, provide a strong rationale for building networks and opportuni-
ties with psychology educators across Europe to learn from each other, to 
work on collaborative projects with their students and to share practice 
and resources.

Key Messages

University strategies have to operate within a European context. ●

Universities are operating in an increasingly competitive environment. ●
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University education can develop employability skills that may be  transferable  ●

across Europe.
Teaching and studying abroad has benefits for both staff and students. ●

There is a range of psychology content taught across Europe, but there are com- ●

mon issues, concerns and developments.

Research Questions

1. What resources and training are needed to enhance psychology education 
across Europe?

2. What are the understanding, expectations and experiences of international 
staff and students?

3. How can we use technology to support integration of psychology  education 
across Europe?

4. What is the impact of the three-cycle degree system on student employability?

Note

1 The OECD member countries are: Australia, Austria, Belgium, Canada, the Czech 
Republic, Denmark, Finland, France, Germany, Greece, Hungary, Iceland, Ireland, 
Italy, Japan, Korea, Luxembourg, Mexico, the Netherlands, New Zealand, Norway, 
Poland, Portugal, the Slovak Republic, Spain, Sweden, Switzerland, Turkey, the 
United Kingdom and the United States. The Commission of the European 
Communities takes part in the work of the OECD.
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