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through a four-hundred-page book she or he isn’t enjoying—unless
a book report is due. Even wild readers read less when they feel
disengaged or obligated tofinish. When we have the time, do we
have something worth reading?

Talking with my students about binge reading, I ask them if they
have ever devoured a book in one sitting or spent several days
invested in one long book. My students reveal their personal
motivations for burning through a book, staying up late to finish
one, or spending every possible moment reading it:

“I wanted to finish The Enemybefore Jason did because I was
afraid he would spoil it on accident.”

“I fell into Lock and Key, and I couldn ’t get out. Ruby was like a
friend, and I needed to know what happened to her.”

“Mockingjaycomes out next week, and I wanted to reread
Catching Firebefore then.”

“Alyssa readChains, and I wanted to hurry and read it so we can
talk about it.”

“I kept hoping for a happy ending [reading Monsters of Men]. I
couldn’t stop until I found it. ”

Readers are more likely to experience intense engagement with
a text, known as“optimal experience” or “flow,” when reading texts
they enjoy and find personally interesting (McQuillan & Conde,
1996). My students’ comments reinforce that their engagement
and personal motivation drive their binge reading or their commit-
ment to longer books. “When I have a good book, I read about two
hours a day,” admits Pablo. Brandon agrees,“I read more with good
books.” Captivated, invested readers make time to read.

Many students admit they never read an entire book in one
sitting or chew through a long book in a few days. Encouraging
students to read a book so quickly or devote so much time to
reading at the expense of other activities is not my goal. Our
conversations about binge reading provide additional insight
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into the conditions that encourage students’ motivation and enthu-
siasm for reading—discovering books that engage them and meet
their individual needs and goals. I don’t expect or pressure students
to plow through books, but I acknowledge and value circumstances
when students fall into occasional reading binges. I accept that our
reading lives ebb and flow. For every day wild readers spend
devouring a book in one sitting, we experience days when we
don’t read anything.

Reading Itinerary

We do not learn from experience. . . welearn from
re� ecting on experience.

—John Dewey,

How We Think

Walking into my classroom, you see kids sprawled on thefloor,
wedged in corners, or sitting at their desks—all reading (figure 1.2).
I quietly move around the room, conferring with students, making
book recommendations, and assisting students looking for books.
While our students benefit from quiet classrooms and dedicated
reading time, Susie and I realize that orchestrating when and where
our students read doesn’t show our students how tofind reading
time on their own or determine what reading conditions they
prefer.

As the school year wound down, Susie and I asked students to
keep a Reading Itinerary (figure 1.3) for one calendar week,
recording every place they were when they read and how much
time they spent reading in each location. (A blank Reading Itiner-
ary form is in appendix A.)

Documenting when and where they read helped students reflect
on their reading habits and determine patterns they might not
recognize day-to-day.

Many students do not realize how much time they spend
reading, where they prefer to read, or what obstacles prevent
them from reading as much as they want. Focusing on reading
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FIGURE 1.3 (Continued)
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during reading time; take frequent breaks; or ask to visit the library
daily. Some students exhibit obvious signs they aren’t reading
because they’re disruptive during reading time, while others appear
compliant—remaining quiet as they pretend to read.

Through frequent conferences, high expectations for students’
reading, and reading response activities, savvy teachers eventually
ferret out students who fake-read, but we need to do more than
catch students who aren’t reading and call them on it. We need to
intervene and provide individual support. For many non-reading
students, especially in upper grades, their fake reading behaviors
have worked. They have managed to muddle along in language arts
class—perhaps every class—without reading much. Adolescent
literacy expert Cris Tovani (2013) observes,“Too many adolescent
readers have learned how to fake-read. They have become so good
at playing the game of school. They havefigured out how to get the
grade without getting the comprehension.”

Fake reading stems from several factors. In situations when the
entire class reads a common text, such as whole class novels and
anthology selections, students often glean what they need to know
from class discussions, study guides, and teacher lectures without
reading the assigned text. Using their listening and note-taking
skills, high-achieving, successful students may be the most adept
fake readers in our classrooms. For developing readers who may not
understand these texts because of poor comprehension, limited
English proficiency, or reading difficulties, struggling through
difficult text offers little opportunity for reading improvement.
They fake-read because they can’t access the material.

Disengaged with reading, some students who avoid reading or
are faking it aren’t motivated to change their behaviors if they can
maintain reasonable academic success. In fact, more than a few fake
readers successfully navigate school without reading much.
Although fake reading catches up with some students over time,
it may take years for the increased text demands of secondary
school to reveal their reading deficits. By then, many students have
faked reading for so long that their poor reading behaviors have
become deeply ingrained. It can be difficult to turn around fake
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have mastered the art of looking productive without spend-
ing much time reading.

• Rarely has a book to read.Students who forget to bring a book
to class, lose books you provide, or leave books behind in your
classroom may buckle down and read during class, but they
aren’t invested in the books they’ve chosen and express little
interest in reading when you don’t demand it.

• Acts like a wild reader.It can be challenging to identify students
who aren’t reading because accomplished reading avoiders
often walk and talk like readers but don’t actually read
much. They preview and select books, discuss books with
other readers, and visit the library. They appear knowledge-
able and invested but spend more time talking about read-
ing than doing it.

While teachers attempt to limit or reduce fake reading behaviors
by restricting trips out of the classroom and isolating restless students,
children who pretend to read or avoid reading often possess several
fake reading behaviors. When you extinguish or limit one, they
employ a different strategy. If I suspect students avoid reading or
fake-read, I watch them for several days and record what I notice.
Focused observations provide clarity and insight when considering
an individual student’s fake reading and reading-avoidance behav-
iors. During class reading time, I sit in a discreet area of the room
where I can see, but it is not obvious that I am watching. Accustomed
to my daily note taking during reading conferences, my students
don’t question what I am scribbling onmy clipboard while sitting with
a group of students or walking around the room.

Independent Reading Observation
For ten minutes at a time, I record a student’s reading engagement.
Is the student reading? If not, what is the student doing instead? As
long as the student is not disrupting others, I don’t redirect this
behavior or walk nearby. Acting as an observer, I don’t want my
proximity or admonishments to in fluence their behavior during
these sessions.
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I watch the same student for three days at different times of our
independent reading block—during the first ten minutes of read-
ing time on day 1, the second ten minutes of reading time on day 2,
and the final ten minutes of reading time on day 3. Any reader can
have an off-day because of a rough morning, a headache, or a
sluggish spot in their book, so one day’s observation isn’t enough. I
am looking for a pattern of nonreading behavior. After a few days’
observation, I may determine that students I suspect are not reading
may take excessive time to settle into reading, but in fact spend most
of the reading time engaged with text. With students who seem
uninterested in reading day after day, I evaluate my notes to
determine why the student isn’t reading. What trends in nonread-
ing behavior do I notice? Is the student continually out of his or her
seat? Does he or she ask to leave the classroom or change books
every day? After reflecting, I initiate a conference with the student
and share my observations.

Confronting students about their fake reading behaviors
requires delicacy and caring. Some students deny they are fake
reading or say that they don’t care. Forced to hide their inability or
unwillingness to read day after day undermines students’ confi-
dence and their feelings of self-worth. Trapped in a cycle of reading
failure, they lose confidence in their teachers, who seem unable to
help them improve. I try to determine if students ’ nonreading
behavior is habitual or book related. If their current self-selected
book is uninteresting or difficult, we explore strategies for selecting
a new book or working through challenging parts. If children admit
that reading is a constant struggle, we talk about why. In some cases,
environmental factors play a role. Chatty tablemates or high-traffic
areas around a student’s desk distract some students from reading.
Simply moving students to new seats mayfix the problem. For some
students, switching seats offers an excuse that protects their self-
esteem. I usually agree to it if students don’t ask to move next to
their friends. Some unmotivated students will read after I move
them because they know I have discovered they aren’t reading.
Changing seats allows them to save face and blame an outside
factor.
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titles that start a series or include companion books like Gary
Paulsen’s Hatchet, Swindleby Gordon Korman, Harry Mazer’s A
Boy at War: A Novel of Pearl Harbor, and Storm Runnersby Roland
Smith. Mindful that Nathan needed to feel reading success and
accomplishment in a short time, I recommended Sharon Creech’s
Love That Dogand the first book in Kazu Kibuishi’s Amulet graphic
novel series,The Stonekeeper. Nathan could finish these last two books
during one or two days of class reading time if he would commit to
reading them.

After Nathan selectedA Boy at War, I encouraged him to record
the other books on his books to read list for later reading. (See
appendix A for a blank form for this list.) Working together, Nathan
and I decided that reading twenty pages a day was a reasonable goal
for him. He recorded his page number goals in twenty-page incre-
ments in his weekly planner and starred the day he wouldfinish—six
days from the day he began. With students who struggle to complete
books or set attainable reading goals, writing page goals into their
planners or reader’s notebook holds them accountable and helps
them see that they willfinish a book if they read a little bit each day.

Nathan began readingA Boy at Waron Friday during class. After
school, I wandered over to his locker and reminded him to take it
home. I hid my disappointment on Monday when he admitted that
he hadn’t read much over the weekend, but I praised him for
bringing the book back to class and sticking with it. Nathan didn’t
make a big deal out of it when he finished A Boy at Waron
Wednesday. He slid the book on my desk and asked for the sequel,
A Boy No More. I found the second book and added the third book,
Heroes Don’t Run: A Novel of the Paci� c War, on top.

Entrenched in his reading avoidance and fake reading behav-
iors, Nathan struggled to finish books all year, frequently falling
back into days of nonreading. I fed Nathan a continuous diet of
books and held him accountable for reading every day in class. For
his part, Nathan never lied to me about reading again and tried to
stick with a book once he started one. We celebrated these small
victories together. I hope that Nathan remembers the books he
loved more often than the books he pretended to read.
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Keeping Track of Your Reading Life
Encouraging our students to self-monitor their independent read-
ing lives and reflect on their progress toward internalizing wild
reading habits, Susie and I require students to keep records
throughout the year. We access these documents, stored in reader’s
notebooks or reading folders, each time we confer with students and
refer to them often during classroom conversations. When we began
teaching in workshop classrooms, Susie and I used Fountas and
Pinnell’s reader’s notebook setup—described inGuiding Readers and
Writers (3–6): Teaching Comprehension, Genre, and Content Literacy
(2001). As we grew more confident facilitating reading and writing
workshop, we tweaked and modified our reader’s notebooks to meet
our specific classroom needs. Examples of student notebook sec-
tions found throughout Reading in the Wildreflect this mash-up—
combining the original notebooks and our changes.

I admit that when I began teaching in a workshop setting, I
implemented reader’s notebooks in my classroom without a clear
understanding of their purpose or value. All I knew was that students
in reading and writing workshop kept notebooks. Now every year, I
consider our reader’s notebook design, examine how my students
and I use our notebooks, and determine what needs to change.
Regular reflection reinforces the importance of keeping notebooks,
but increased technology integration, larger class sizes, and my
commitment to fostering wild reading behaviors have changed
our notebook use. The tools we use must support our work as readers
and writers, not define or limit our work. Every year, I ask:

• What do my students and I need to know about our reading
and writing this year?

• What learning and thinking do we want to record?

• How can notebooks support our academic and personal
literacy goals?

Each chapter of this book refers to the charts, forms, and lists
our students keep in their reader’s notebooks to track their reading
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